ror a sraerr ..

» Schools, sport organizations, recreational
contexts are settings ...

To privilege since they offer practical opportunities
and are important in one's life

Not to be neglected because of the risks connected
to them

> All schools, in practice, adopt some kind of abuse
behaviour prevention .. but are they really
effective?

» Physical Activity and Sport settings are not
involved in a correct way for health promotion
actions (Priest, 2008)

For sport

= aimed to aimed to
agonistic motor skills
performance development
X and learning

Thr'ough sport =

aimed to desirable and healthy behaviours,
for personal development promotion
Life skills Education

(Nordmann,2007)




What wores effectively
in Przvezntion (E2P)
> Social Comprehensive Influence approach
Normative education
Skills education

Information giving ...

but it couldn't be the focus, since, in some experience
.. there is a solid suspicion that some programmes
can cause harm (Dukes, 1997; Hawthorne, 1996)

> Interactive delivery methods

» Community, family and peer involvement
Cuijpers, 2002

What is thz evolution of Physical
cducaftion in tnz last yzars ..

» “In addition to ...
.. motor skills, fitness and health education

.. most European curricula have given increased
importance to the development of
.. children'’s life skills, such as self perceptions and

socio-emotional skills”

» “The general focus in PE is twofold
Education T0O Physical Activity
Education via Physical Activity"

(Liukkonen J, Vanden Auweele Y, Vereijken B, Alfermann D, Theodorakis Y, Ed.
PSYCHOLOGY FOR PHYSICAL EDUCATORS. Human Kinetics, 2007)




Major

Curriculum Goals

in Europz for Pnys

L

jical

ecducation

* Fitness, health Psychomotor | Positive Social
: : ~ and safety competence | self-perception development
Knowledge Know the principles that Know the essential Have a working knowledge | Know which behaviour is
(cognition) contribute to fitness as part | elements of effident of how to improve self- acceptable in the context
of a healthy lifestyle. performance. esteem. of today's norms.
Skill Dernonstrate an acceptable | Demonstrate a variety of | Demonstrate self-esteem | Demonstrate acceptable
(behaviours) level of endurance and sport-specific skills and and intrinsic motivation in | social and emotional
fitness. expressive movements. physical activities. behaviours in physical
activities, sports and
games.
Attitude Demonstrate an apprecia- | Demonstrate an apprecia- | Demonstrate an apprecia- | Demonstrate respect and
(emotions) tion of the role of fitness as | tion for efficient and cre- | tion for physical and eme- | an appreciation for indi-

an element of a high qual-

ative movement in sports

tional abilities and a desire

vidual differences.

ity of life. and garnes. to improve self-esteem.

(Liukkonen J, Vanden Auweele Y, Vereijken B, Alfermann D, Theodorakis Y, Ed.
PSYCHOLOGY FOR PHYSICAL EDUCATORS. Human Kinetics, 2007)

Lire sxills througn
Prysical education and Spor
> Many skills learned through physical

activity and sport
are transferable to other life domains
are similar to life skills in the way they are
learned, through demonstration, modelling
and practice

> Exercise and sport are pervasive
activities throughout our society

> It's maybe more effective to teach the
life skills in a setting in which young
enjoy to stay

(Hodge, 1999; Danish, 2002; Goudas, 2005; Papacharisis, 2005; Goudas, 20—08)




Physical

\. Education
\V//i Sport

Motor, Endurance, strength, balance, flexibility,
technical dribbling, chest-pass, service,

Cogniﬂve Self-esteem, self-efficacy, assertiveness,
affective self-awareness, creative thinking, positive
thinking, empathy, moral orientation,

Behavioural Performing under pressure, problem solving,
meeting deadlines and/or challenges, goal
setting, communicating, handling both success
and failure, working with a team and with a
system, accepting feedback and benefit from
it, refusal skills,

Transrer

» Life skills enable us to succeed in the various
environments that we live in

> They can work across environments
Physical activity and sport are used as life ‘'metaphor’ that
focuses on the transfer of life skills from one life domain

(e.g. sport) to another (e.g. school, family, career, etc.)
(Hodge, 2009)

PA and Sport = School = Life

» The skills not automatically transferred
We need to be aware: the teaching of skills must be
accompanied by explanation of how and why those will be
useful later in life and in other domains
Adolescents must first believe that they have skills and
qualities that have value in other setting (Danish, 2002)




Skills learning

> There are some examples of structured
programs focused on life skills teaching
through Physical Education and Sport
GOAL (Danish, 1992; Goudas, 2006); SUPER (Danish,

2002; Goudas, 2008); Play it Smart (Petitpas, 2004);
First Choice (Collingwood, 2000)

» These programs teach life skills within
sport/physical setting, but they are not well
integrated yet

Life skills learning activities seem simply ‘added’ fo the
curriculum - ftraining program ...

The best method should be to integrate life skills
education into motor skills learning by means of a
specifically oriented teaching - coaching style ...

Transfer /

=, Motor,

: Gym
7| technical  playground  school

Home,

Tomorow Weeks, workplace,

C:?ni:[ve Towards months neighbour:hood,

affective community, ...
skills another Towards a . &

small group Lifelong

Behavioural Towards a big

skills

group




Whnat can we cdo ... ?

Re-orientingo Implementing

Teaching Style—, PrcQ Structured Programs
and Curricula based on Social Influence

in Physical Education O in PE and Sport setting
and Sport

\

What are the
components of the learning
and teaching process
that we can modulate?

A simple definition of GOAL is
“something of value to a person”

» To achieve a goal means recognizing ...
... where one wants to go (performance goals)
... how to get there (process goals)




Goals' conrents

» Motor goals » Personal, social goals
Fitness Communication with
Technical parents, mates,

teachers,

> Health goals Talfing part in a group
Daily physical or 1h 9 team
activity Sport enrollment and

performances

Diet habits
L School achievement

Goals sziting

» Each child should be able to reach her
or his personal goals and derive
satisfaction from doing so

» Successful and satisfying goal
accomplishment such as this is regarded
as a powerful mediator of psychosocial
development




Goals setting in Sport and PA

» Goals in sport are typically tangible,
short-term and easily measured.
a better opportunity to see the value in goal

setting and to experience success in setting and
achieving goals

» Goals in academic achievement, career or
job skills are often less tangible, less
clear-cut and typically longer-term

thus students tend to lose sight of their goal

and fail to fully appreciate the worth of goal
setting

Goals seiting in Sport and PA

» Sport, in contrast to physical activity,
is inherently competitive in nature. It
tends to reinforce

an ego-involved goal orientation
other-referenced goal orientation
= i.e. winning, beating others, social comparison

> A task-involved, self-referenced goal
orientation is a more adaptive goal focus
for psychosocial development

i.e. performance, task-mastery, self-
comparison




Goals setting in Sport and PA

> Spor* " ~etivity,
: t

Life skills interventions
advocate the need for a "balance”
of task and ego goals

or.. _.ul focus
for psycnosuc... —_.c.opment
i.e. performance, task-mastery, self-
comparison

Goals' individualisation

> Set goals with students based on their
needs and wishes
A student with high competence and high

perception of his athletic performance will
likely maintain his effort

a student who thinks that he/she may be
humiliated in front of the others may give up
trying
» This process aids both educator and
students to succeed at what they choose
to accomplish




Goal setting principles

» Specific rather than vague
» Challenging rather than easy

» Controllable by the individual rather than

dependent on others
> Measurable
» Self-determined rather imposed
> At least endorsed by the person

» Set down in writing and announced to
“significant others” (f.e. friend, parents,
coach) to increase commitments

Goal Evalutation

> Evaluate Goals by means of objective
methods and reliable-valid instruments
Performance measures or tests, meters
time and repetitions
Questionnaires, diaries

> Help students see daily improvement
through their work

Avoid subjective and built trust judgments
with students ..!

10



Motor Test
Fitness and Techical goals

(from Moved Unplugged Program)

Sit ups

Standing brad jump Skipping Eye-hand coordination

Goal setting follow-up sheet

on Motor tests
(Moved Unplugged Manual)

Baseline measure

Final measure

Cate __ / __ / Date __ /__/
Motor Tests My goals Action
Level Level
Score Score
(nerms) (norms)
. -
Cooper's Test (& min)
O deboluccio O deboluccio
P O ¢ siamo quasi Metri percersi O e siama quesi
etarsin®mn | o va bens in 6 min O ve bene
O bravo O breve
O maito brava O malto bravo
O deboluccio O detb
O i siamo guas) O ¢ siama guesi
Cantimaters O ve bene Centimatri O ve bene
O brave O bre
O malto brava O maolte brov

11



Is each goal challenging

% of improvement Final vs Baseline

Average value in the class
(class 1 B - Tecnical Institute "E.Alessandrini" - Pescara ITALY)

60,0 56,6
' 52,4
50,0
40,0
30,0 25,7
et 12,5
N . .
0,0 T
Cooper Sit and reach Standing broad Sit ups Rope Jump Eye-hand
Jump coordination
Is each motor goals measurable
sIT UPs
Baseline vs Final scores
Class 1 B - Tecnical Institute "E.Alessandrini" - Pescara ITALY
30 —
O Baseline
25
M Final

1 T B

E 15 4= :

—% L1 I

% 10 -

2

T 4u2pnis

2 duspnis o

¥ duzpnis

g Juzpns |

9 Juapnig

'3 ©
& 2
a -4
& &
3 g
3 B
o )

11 suzpnig
21 tuspnig
£1 suapnig
T 4uzpnig

£ duapnig |

0T 4U2pniS o

12



Mo. of jump in 30 seconds

Is each motor goals measurable ... ?

SKIPPING

Baseline vs Final scores
Class 1 B - Tecnical Institute "E.Alessandrini" - Pescara ITALY

O Baseline
H Final

Tuspnig
2 Jepnis
b 4uepnis
§ Wapnig
9 Juspnig
g uapnig
11 usprig
21 epnis b
£1 uspnig
b1 4uzpRIS
£ iaphis
£ auepnis L
07 uEpnig

Z-score

Each motor goals is specific ...

SIT UPS vs all other tests: z-score of % improvement
Class 1 B - Tecnical Institute "E.Alessandrini" - Pescara ITALY

8,00
7,00 A s
Ay
6,00 1 »:
5,00 ~ :
400 4
3,00
2,00 1 .
o 084 084 Ly :
00 A 0,31
0,00 001 001 0,02 001
0,00 ,_. T T . T T T
100 | 050 051 032
0,88
-2,00 -
g v og v g v v g g w g ¢ 5 g
LA O O O N O O T S LA Y
L ™ L4 o L ® o : ';:: Tg -; w -1 .a
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Each motor goals is specific ...

SKIPPING vs all other tests: z-score of % improvement
Class 1 B - Tecnical Institute "E.Alessandrini" - Pescara ITALY |

8,00 -
7.00
6,00
500
4,00

3,00

Z-score

200

7,19

1,00

0,00

-100 -

-2,00 -

% 9 g 9 g u % 9 % 9 < ¢ % ¢
L U T U U A O U A N 1 AR
Mt ung sole ™+~ su ogei riga per Lunedi
segnrs umw i
Serii il codice delle B °
artivitd in quests colome o 4 P
R“/ “ A I & D a ' 'Y
Codice atrivitd Leggera Moderata Intenza im
Prima di ° o
andare a
CTIVI"'Y
[ J

iary
Prarao
Cena
Sera

14



Different

ind of activities and intensities Codici Attivita

e —

“ 7

Light - Slow breathing, little or no movement. s il ]

Cedex  Attivita

‘Mangiare
1 Paste
- 2 Spuntine

Attivita Fisiche e Sport
29 Asrobica/ donze aersbica

30 Backet

k{; S ﬂ, J 3 Laovers {52 lawee part-time: baby-sitting:
o 2 iy ! = wolantineggis; ecc.}
2 Z&b?{,{— 4 Faccende domestiche (Ex passare

Vaspinepoluere; spoiverane; levars | pietsi;

1 Ciclisme

32 Bowli
33 Eirnastica ritmice (s at
corpo lisere)

Artavitd o supporrens (€4 mejorertes)

Balle (B4 ulle feste, per passstenps)

ece
5 corrile (Ex tagliore Feroa:
rastrellere)
Moderate - Normal breathing and some mavement, Temgo libero / habbies
[ Andare in chiesa

7 Osiare, zerza for ulls

Danze (B balletrs, jasz, maderns, tp top)
Hackey zu prat

Siccars o frickce

Solf

Tnpica

Parineggi suf ghizcaia/a retelie

Karate /juda fart merzicl;
Andare sui Rallerbleds
Andare sulle sherebeard
Calcic

Sofrball ¢ beseball

o B Farcicompini
i 9 Ascoltare musica
o 10 Addestramento in ung bonda musicals
Tk shandigrareri
Fl g@ 11 Lezions di musica / surgre une
L. [ strumente (specificens guds nelle colennc)
12 Siocars s videagemes / navigere in
pI—
13 Leagere
Vigoraus - Increased breathing and moderate movement 14 Fare chapsing
i 15 Parlere al reisfanc
16 Guardare la tv o un Film
X Spastamenti

17 Spostarsi in macching ¢ bus

2 18 Spastarsic pieds

19 Spastarsiin

34
35
36
37
=
39
40
41
42 Toggirg/corse
43
a4
45
46
&7
48

Attivita con macchine per esercizi B
cicletme, simletore pes scuve. sTep, vopis
vaddunt}

Hackey su streds

= e T

20 Vestirsi

21 Preparars (Ex copelli, fruccs, ecc]

High Vigorous - Hard breathing and quick movement.

22 Farsilo docciadbegne

Hueta, ginestice in acque

Teaniz

Cemminara (2 passe svelta)

23 Dermirc
Feritl 24 Gruppi di lovore, ettivitd studentesche
oy (£ sssenblae, ativink culfursll pameridics.
=l dope scusk}
i3 | 3 25 Ricreazione
m [\ § \ 26 Lezions di Educazions Fisica
M ; '\r - 27 Grusps spartne

| 2B Srar seduri in classe par e lazion:

40
50
51
52 FPallevale
53
54

Pe:

ica/circuito di alleramente
55 Sirnastica

56  Kickbewing

57  Atieticaleggera

58 Fadara slestice
59 Alroim

hoare) .

No. of daily intervals

] -BASELINE DAILY ACTVITIES - DIARY

(average weekly amount)

32
30 (average weekly amount) W SEDENTARY ACTIVITIES
— TO MOVE BY MACHINE
2 TO MOVE BY WALK-BICYCLE
- 2: SCHOOL PHYSICAL ACTIVITY
%
£ 20 B NON-STRUCTURED PHYSICAL ACTIVITY
5
£, M ORGANIZED PHYSICAL ACTIVITY
3 students under ;i
L S 14
. 10
reccomendations .
6
4
2
0

e 7 students under
M TO MOVE BY WALK-BICYCLE the HEA'S

SCHOOL PHYSICAL ACTIVITY

B NON-STRUCTURED PHYSICAL ACTIVITY r‘eccomendat io ns

W ORGANIZED PHYSICAL ACTIVITY

S A @ & A) & 2
&1@6 34 -
FOLLOW-UP DAILY ACTVITIES - DIARY

15



10,00 -

9.00

DAILY AMOUNT OF DIFFERENT ACTIVITIES

No. of interval of half hour registred in a weekly diary
(¢class 1 B - Tecnical Institute "E.Alessandrini" - Pescara ITALY)

0 BASELINE

8,00

700

7,05
B FOLLOW-UP 76'96

6,00

500

4,00

3,00

No. registered intervals / day

2,00

1,00 -

0,00 A

ORGANIZED NON-STRUCTURED | SCHOOL PHYSICAL \TO MOVE BY WALK- TO MOVE BY SEDENTARY
PHYSICAL PHYSICAL MACHINE ACTIVITIES
ACTIVITY ACTIVITY

Physical Activity for performance
Obiettivi motori tecnici

gy
FARE b1 CoRSA L Gido &Fc PhlAdie
K G JOLTE AL S0fNe ¥ SYMTE Atca
S

SAULE A PEM LF GcAcE X o
3 VOLTE L& AT Nans

TABELLONE “COAC

Corso di Formazione "Unplugged / Moved Unplugged
L'Aquila, 31 gennaio - 9 febbraio 200)

OR LIFE GOALS
= "

Physical Activity for Health
Obiettivi motori per la salute

]

PoiTare 1L cavg A FARE (A PiA]
ALREND
¥

PASEsc ade (0 Mo uTacHE o L uAvemas
o M Ao

N

e, olle

fo o rp— e
selenis dhke fey plie hmapaty
s N el gomide g
L

A Miuati A Goeass B Geddagiica
Pastisa 3pEes Pin 4 Rl

+ Tasatg,
4::{:,.... 4,;..,.,, et ia

B e poaabin sbtle fuim Jultuind
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Students are Give opportunities
encouraged to evaluate to improve
their own performances

encouragz studenis

(
l. o set their own goals \

Progress is judged on

individual objectives,

participation, effort,
improvement

Assessing and monitoring
Learning by mean of
methods and standards
Evaluation is
self -related
and private

(Liukkonen, 2007)

Meeting deadlines

Goal settin
B and/or challenges

EEncour'uga students
o set Ttheir own goals \\

Self-esteem Inf'r'ms.lc
motivation
Self-efficacy Tasks
orientation

Self-awareness

17



exploration vs Prescription

» Instructions

Inform about the rules of the game, give
important feedback about performances, help to
direct attention

> Self -practice (semi-structured instructions)
To get a feel for the ball, children need to handle
T
To learn to balance, children need to engage in a
multitude of balancing tasks ...
To learn to ride a bicycle, children need to mount
one and try it ..

Tion

—

exploration vs Prescr

Heuristic learning

Based on exploration ...
variation ... trial and errors ...

Discovery learning ...
Learning by doing

Prescriptive teaching

Based on explicit
knowledge about rules
and instructions

18



exploration vs Prescription
Variability of solution

Movement patterns are influenced by individual and
environmental characteristics different across
persons and situations

They contribute fo variability
* between individuals
= between repeated attempts within an individual

\ Performance can thus be
considered an individual act
~ 1B / of problem solving,

different from moment and
from person to person.

exploration vs Prescription

> Repetition without repetition
to facilitate the individual act
of problem solving ...
.. explore a variety of possible
solutions and
.. vary the initial conditions
when repeating the process
merely repeating the solution
can be ineffective or even
counterproductive

19



exploration vs Prescription

> Example - Children learning how to bounce the ball ...

Give explorative instructions:
".. try to make as much noise as possible when bouncing ball” or
"bounce the ball as gently as you can”
Give an extra challenge of bouncing a ball in different
ways and situations:
"... bounce the ball ... below a hindrance or ... while walking on a

beam or ... while moving bet
e,

> In this way the children
are more engaged with th
are not looking at each other
are experiencing ... problem solvi

Repetition without repetition
P ) i -
exarmples

To overcome an Tasks
obstacle 1.To go beyond, passing:

v over the table one first time
v under the table
v over the table one second time

"1 2. To reach one mate placed far
from the table

| Simulated situation

Between my friend and me there is
an obstacle (e.g. a quarrel) and T
have to rejoin him

20



Repetition without repetition
Exarmples

To overcome an Solutions requested

obstacle 1.To pass over / under / over the table
more times, each time in different

) 8 INDIVIDUAL ways

. To pass over / under / over the table
without lean the feet neither on the
table nor on the ground, each time in
different ways

. To pass over / under / over the table
without lean neither the feet nor the
hand's, each time in different ways

. To pass over / under / over guickly,
in a fixed time

Repetition without repetition
Examples

To overcome an Interactive reflections ..

obstacle 1. Often there is more than one
solution to a problem

1. INDIVIDUAL 2. Different alternatives can have

different levels of difficulties and
different advantages and
disadvantages which have to evaluate

3. If a temporal pressure exists, It is
possible to choose almost always the
same solutions and these can not be
the better .. Thus, it could be useful
sometimes to take time ...

21



To give

semi-structured tasks 1 Yulue yrlaniiiny

of motor tasks'
vs

: : solutions
structured instruction

( rl'.lr'l Tic approacs
~ S ,),Jr oach o ,)
\ ooooo J \

.mJ .xssumnsnb

To discuss Repetition
on the process without
and evaluate different : repetition

motor solutions To vary

the initial conditions
when repeating

the process (Liukkonen, 2007)

Problem solving Decision making

t\, 'lur*i:*i‘if* .x,),)r'o,l h

00000

—
.m.l .baumnsn IS &

[ \ Cr't.aaf.ive

WIBIS(INS

Motivational thinking
climate

Self-esteem  Self-efficacy
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Grouping students

» Cooperative learning

» Students work on individual tasks, in
dyads or in small cooperative groups

» G6rouping has to be flexible and
heterogeneous

No based on ability!

Coopzrative learning

» The "reciprocal teaching style” (Mosston &
Ashworth, 2002) is based on pair work in which

one pupil is the "performer” while the other
monitors the performance of the task
give advice and demonstrates how to do it properly
corrects errors
offers psychological support
gives feedback
if needed ask the teacher for further advice

The teacher
is a facilitator for social cooperation and social skills
has to give very clear information about both roles
at the beginning of the task

23



Coopzrative learning

> The pupils don't choose their pairs themselves

At the some point in the class, every pupil in paired
with every other pupil
For example by changing pairs systematically after some
weeks, such as every three or four weeks
> The reciprocal model can be used in many
activities
skating, volleyball, gymnastic, etc.

> Pupils can don't like having to work with every
other pupil in the class in the beginning, but
they will get used to it

Repztition without repetition

o . ' -
exarmples
To overcome an Solutions requested
obstacle 1. The group has to help the performer

(all people in turn) to pass over and
2. COOPERATIVE under the table

SOLUTIONS 2. To pass over / under / over the table
without touch the ground no way.

Firstly the “helpers” will can touch
both the table and the mate
performer

Later they will can touch only the
performer

24



Repetition without repetition

e o
exarmples
To overcome an Interactive reflections ...
obstacle 1. If the task goes to become more

difficult, the others' support and
2. COOPERATIVE cooperation could help us in a good

SOLUTIONS way

2. Coming back to the simulated
situation (obstacle between my
friend and me), we can reflect the
others could help us both directly in
the situation ("touching the table")
and indirectly only supporting us
without involving them in the
situation ("not touching the table")

Repetition without repetition

o . ' —
exarmples
To overcome an Solutions requested
obstacle 1. Form 2 sub-groups, that will

alternate in different tasks. While
3. DISTURBING the first group is overcoming the
INS table in the cooperation way, the
second plays a disturbing role.

2. All the “disturbers"” take place
around the table and launch the ball
above the table and the mates that
are trying to carry out their task.

3. The disturbers will smash the ball (a
sponge-ball ..1) fowards the
performer. The helpers will can
protect or no their friend




Repetition without repetition

=gy " & =
Examples
To overcome an Interactive reflections ...
1. If the environmental conditions are
obstacle adverse it is probable to choose the
3. DISTURBING simplest and obvious solutions, that
ACTIONS couldn't be the better.

2. The cooperation with others is useful
both to find solution and to reduce
the disturbing factors when that
become more difficult.

3. The cooperation is more effective
when the friend actively stop the
strokes

Using the
pieces of
paper as
‘floating = §
blocks of
wood’,

together to
safely
cross the 5
meter
‘pond’
without
touching
the floor.
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A group of
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Students are Students are
encouraged encouraged
to work together to take responsibility

( it will affect
‘The whole atmosphere

l in the PE lessons \

Students are Students are

encouraged encouraged
to get along with other to now more pupils
Students are
encouraged
to communicate ;
(Liukkonen, 2007)
‘U . .
3 Comr:'t(.lirI\II;:a'rlon To manage
J with the group
D
84 t (J ~ Pl .1 ‘\ ~
5 Coopzrarive
- \J A @ o a @
Yl acTiviTIiZS ’\x
=~ | Motivational o "
climate Consideration
to other
Assertiveness
Self-control Empathy

Self-awareness
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Inerzasz auronormy

» Increasing autonomy can be done by

giving the students opportunities to select from

different alternatives and actions
offer two or more alternative warm-up options

... €.g. ropes, running

developing drills and games by themselves
let students make teams, choose roles
... e.9. who will be the goalkeeper of how many minutes

one will play in defence

sharing organisational and managing tasks with

the students

Discuss, choice and sign rules in the gym
.. e.g. fo write a class' contract

(I
L

Tzaching styles and auronomy

Teacher-centred

Students follow
teacher’s orders
Students do not
participate in the
instructional process
Games and activities are
controlled by the teacher
Students have no option
to alter the games' rules
or drills' parameters

Student-centred

Students have choices

Students have roles and
responsibilities in the
instructional process

Games and activities are
controlled by the
students

Students have the
opportunity to modify
the games' rules and
drills’ parameters to
meet their own needs
and capacities according
to their understanding

' AauTao
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Inerzasz auronorm

Today we want to warm- up -
. like aeroplanes ..!

The responsibility comes with
the increaszd autonomy ..

Rules in gym Penalties
#We have to ... #Breaking rules we'll ...
“to not speak when a mate is = Be reproached
speaking = Be in time out
“to foster each effort made « go to the headmaster

by our mates

“to respect the others'
r‘lghTs

Sign your PE
class contract

* have a family note

30



WIBIS(INS

Decision Problem

t making solving

~— Strudent-ecznirzd
lzarning “x
Consideration 3
to other ‘ Moral
engagement

Self -efficacy
Self-esteem

Climatz and feed-back

> Feedback is vital for learning motor skills,
and for establishing a positive learning
climate ...
It should be given personally and not publicly

It should be self-referenced and not norm-
referenced

It should be given using positive phrases
e.g. expressing positive feelings

Mistakes should be accepted as part of the
learning process

Trying should be emphasised
It should be immediate
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Climate and feed-

D—
)
R
;\—

» Positive Values ..

Everybody can learn
Everybody can improve
Everyone learns at his or her own pace

When someone is trying to learn, it is possible
that he or she will make mistakes

Learning depends on your will and effort

Learning depends on how much time you are going
to devote

Learning depends on how committed you are to
learning goals

Positive
tﬂ.mkmg Self -awareness

Self-efficacy Self-esteem
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